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programs: (1) the Bilingual Education Act provides for instruction in 

a child's first language as well as in standard English, thus 
assuring status for his own culture; (2) the Career Opportunities 
Program promotes the recruitment and training of low-income and 
minority group high school graduates for work with disadvantaged 
youth; and (R) the Triple T Program trains the trainers of teachers 
and other educators, and implements permanent changes in institutions 

prepare educators of minority 
in the language arts. Tho$e working with 
language is not standard English must have an 
nature of language and the cultural, social, and 
second language learning. (JM) 



which have failed t 
children--especiall 
children whose firs 
understanding of th 
classroom factors o 



r 

o 

Y 

t 

e 

f 



EDO 40195 






T 






wrnmmmm 



k 4 * 



U.S. DEPARTMENT OF HEAITH, EDUCATION & WELFARE 
OFFICE OF EDUCATION 



THIS DOCUMENT HAS BEEN REPRODUCED EXACTLY AS RECEIVED FROM THE 
PERSON OR ORGANIZATION ORIGINATING IT. POINTS OF VIEW OR OPINIONS 
STATED DO NOT NECESSARILY REPRESENT OFFICIAL OFFICE OF EDUCATION 
POSITION OR POLICY. 

ON LANGUAGE ARTS AND MINORITY CHILDREN 









o 

o 



Richard L. Light 
St. Michael* s College 
NCTE Convention * 

Washington, D. C. 

November, 19^9 

An impressive array of educators agree on at least two 
points concerning the education of children from minority groups* 
They state that the schools in this country have failed to ed- 

f 

ucate these children, and they single out instruction in the 
language arts as critically important in any educational pro- 
gram for them. The purpose of this paper is to demonstrate 
that while there is widespread agreement concerning the impor- 
tance of language arts programs for these children, present con- 
ditions in most schools preclude their effectiveness. It seeks 
to show that this is a major factor contributing to the fail- 
ure of the schools to educate them. It suggests further that 
additional millions of dollars for "language arts instruction" 
made available directly to schools in which such conditions exist 
will continue to be ineffective, and concludes that although 
there are promising projects currently being conducted which aim 
at improving these conditions, stronger national leadership is 
necessary if significant changes are to be realised in language 
arts programs for minority children. Finally, some suggestions 
are made concerning information which should be made available 
to teachers and others responsible for such programs. 

'•< a revised version of a paper read at the convention. 
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Regarding the failure of the schools (and our society's 
failure as well), Donald Smith has recorded what is probably a 
typical indictment of the educational process for children from 
minority groups. "Teachers have failed," he feels, "because, 
for the most part, they don't know anything about, care little 
about, and have not been trained to teach their black and brown 
pupils."^ The report of a national conference on the education 
of the disadvantaged pinpoints failure in more specific terms, 
noting that the schools refuse to accept the reality that thou- 
sands of American children cannot speak standard English when 
they are in kindergarten or first grade, that to ignore this 
reality is to doom these children to failure, and that "educa- 
tional statistics prove this is exactly what we are doing. 

There also appears to be general agreement that a sound 
language arts program is particularly crucial to success in the 
education of children from different linguistic and cultural 
backgrounds. In 19 66 the National Advisory Council on the Ed- 
ucation of Disadvantaged Children stated that "the major weak- 
ness Cthat undermines the educational achievement of minority 
children] lies in the area of the language arts. "3 




1 Donald H. Smith, "Imperative Issues in Urban Education, in 

TAA eher Education: Issues and Innovations, (Washington, D. C.: 

American Association of Colleges for Teacher Education, 1966), p. 50 

2 Report of the Proceedings of the National Co nf erencc^on^tjig.^ 

Education of the Disadvantaged (Washington, D. C. : U. S. Govern- 

ment Printing Office, 1966), p. 11. 



3 A nnual Report of the National Ad visory Council on the Edu - 
cation~~af" Disadvantaged Children (Washington, D. C.: U. S. Gov 

ernment Printing Office, 196 6 ) * p . 7 • 
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A year later the section concerning education for disadvantaged 
youth in the Kerner Report recommended an intensive year-round 
program "to improve the verbal skills of people in low-income 
areas, with primary emphasis on language problems of minority 
groups."^ The U. S. Commissioner of Education has stated that 
a major educational target for the 1970's will be to insure that 
"no one shall be leaving our schools without the skills necessary 
to read. "5 And the head of the bureau in the U. S. Office of Ed- 
ucation responsible for federally supported teacher training pro- 
grams has noted that education in this country needs to move 
from a single culture, white, western, with a primarily Pro- 
testant view of past and present, to a multi-cultural view of 
education, and that "this won't be done until we get adminis- 
trators and teachers and support personnel in our schools who 
themselves have a multi-cultural point of view. 

Results of studies which examine both the formal prepar- 
ation and the established attitudes of educators working with 
minority children reveal an incredible gap between the conditions 



4 Report of th e Rational Adviso ry Commission on Civil Disorder s 
(New York! New York Times Company, 1968), p. 449. 

5 James E. Allen, Jr., "The Right to Read--Target for the TO’s" 
paper delivered before the Rational Association of State 

of Education, September 23, 1969 (Washington, D. C.. U. S. Office 

of Education) , p. U • 

6 statement by Don Davies, Associate Commissioner tor Educational. 
Personnel Development, U. S. Office of Education, reported in 
HCTE Council-Grams , XXX, h May, 19&9 * P # 5. 
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necessary to achieve these ideals proclaimed by the nation’s top educational 
advisors, and actual conditions existing in the schools. They raise grave 
doubts concerning the effectiveness of the literally millions of dollars in 
federal funds being made available directly to local schools for use in ”lan 
guage arts for the disadvantaged ."' 7 

One study which raises such doubts is concerned with the preparation of 
teachers of English as a second language, that is, those who are entrusted 
with the teaching of English to Mexican-American, Puerto Rican, American 

g 

Indian, and other minority group children in our nation. It reveals that 
such teachers are almost totally unprepared for their work, indicating that 
of the elementary and secondary school teachers sampled; 



91% had no nractice teaching in ESL. 

85% had no formal study in methods of teaching ESL. 

80% had no formal training in English syntax. 

65% had no training in general linguistics. 

As part of a larger survey of speech in Detroit, Roger Shuy made a 

revealing study of teacher attitudes toward the language 



Under one federal program alone, fiscal year 1967 expenditures for language 
arts instruction for disadvantaged children amounted to 350 million dollars, 
and involved over 4.5 million pupils. From Statistical Report, Fiscal Year 
1967, Title I t Year II (Washington, D.C.: Office of Education, 1968) pp. 4, 24. 
The Office of Education's TEMPO study concerning the effectiveness of Title 
I programs used reading scores as measures of achievement, and found little, 
if any" improvement after the first year of such expenditures. 

8 Harold B. Allen, The Survey of the Teaching of English to Non-English 
Speakers in the United States (Champaign, Illinois; National Council of 
Teachers of English, 1966), pp. 29-30. 
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of black students in their classes. 9 The results indicated an 

extraordinary lack of understanding on the part of the teachers 

sampled, concerning the nature of the language of their black 

students. They came up with such views as*. 

"they have only about one hundred words in 
their vocabulary." 

"they are non-verbal, or speak in single 
words, not sentences." 

"they don't communicate with their families." 

Teachers with such views concerning the linguistic characteris- 
tics of their black students are also likely to harbor miscon- 
ceptions regarding their capacities and abilities in other areas. 
But, in spite of the information coming from carefully conducted 
studies of social dialects by linguists at the Center for Applied 
Linguistics and elsewhere, we still find large educational pro- 
jects, supported by government grants and purporting to educate 
black children, concerned with such questionable or impossible 
tasks as "replacing poor speech habits" (instead of addi n g a 
second dialect) and "cataloguing specific speech deficiencies" 
(instead of specifying speech differences.) . 

Another recent report which reveals more damaging inade- 
quacies concerns the education of Mexican- American children in 
the San Antonio schools. Completed by the Civil Rights Commission 



9 Roger Shuy, Walter Wolfram, and William Riley, Linguistic . 
Correlates of S ocial Stratification in Detroit Speech , Coopera- 
tive R^arch Project Wo. 6-13^, Part IV (East LanlT ng , Michigan: 

Michigan State University, 19o7 ) » PP • 2 “5* 
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it indicates that inadequate understanding, on the part of many 
educators, of the language and culture of Mexican-Americ an 
children has resulted in drastic shortcomings in their education 
and disruption of their lives. 10 Specifically, the report re- 
veals among other things , that Mexican-American children are 
sometimes assigned to classes for the mentally retarded mere ly 
because their language happens to he different f rom J.halL^-Lljlg. 
majority culture . How often this kind of atrocity is inflicted 
upon other minority group children in other areas of this country 
can only he surmised. 11 

Studies have shown that teacher attitudes toward their 
students have very powerful impacts upon educational achievement, 12 
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10 Staff Reyo rU A Study of E quality of Educational Opportunity, 
for Mexican-Americans in Nine School Districts of the San n on- 
jo Area (Washington, D. C.t U. S. Commission on Civil Rights, 

1969 TTw- 34 - 35 . 

11 One indication of the extent of this practice is revealed in 
a report that the California State Board of Education recently 
had to be required by court action to begin giving intelligence 
tests in the language of the children being tested. i£*?®“ ® 
cited in the action included an estimate that 22,000 Mexican 
American children were in classes for the mental y re a 
California schools, evidently because educators there were 

the Judgement that ability to read a foreign language was sonehov 
an accurate measure of intelligence. Reported in TheJJewJfork 
Times , Feb. 8, 1970. 

12 This has been demonstrated in "Self-Fulfilling Prophecies in 

the Classroom: Teacher’s Expectations as ^Rosenthal 

of Pupils' Intellectual Competence", a paper by Robert Rosenthal 

and Lenor Jacobson, delivered at the American Psychological 
Association Meeting, Washington, D. C., September, 1967, re- 
printed in Scientific America n, gl8 , 4, April, 1968. pp. ?• 
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